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OCSD Vision Statement 

The Okaloosa County School District will maximize education systems that empower 

students to successfully transition into a globally competitive society. 

 

Mustang Learning Community Vision Statement  

The vision of Mustang Learning Community is to empower the learner to develop career-

minded, problem solving, and leadership skills necessary to be successful in a competitive 

global society. 

 

 

 

OCSD Mission Statement 

Okaloosa County School District will perpetuate our commitment to educational excellence 

through rigorous and relevant curriculum, accountability, and stakeholder relationships. 

 

Mustang Learning Commun ity Mission Statement  

The mission of Mustang Learning Community is to facilitate 21st century, student-relevant 

curriculum that is research-based and technologically-advanced.  Diverse learners will 

develop and attain independent and cooperative problem solving skills through community 

and stakeholder relationships. 

 



 

Mustang Learning Community Beliefs:  

 

¶ Problem/project based learning and real -world application is the foundation 

for the learning community.  Students are more actively engaged when curriculum 

is hands-ÏÎ ÁÎÄ ÒÅÌÅÖÁÎÔ ÔÏ ÔÈÅÉÒ ×ÏÒÌÄȢ  Ȱ-ÉÄÄÌÅ ÇÒÁÄÅÓ ÃÕÒÒÉÃÕÌÕÍ ÎÅÅÄÓ ÔÏ ÂÅ 

ÕÎÃÏÖÅÒÅÄ ÁÎÄ ÄÉÓÃÏÖÅÒÅÄȟ ÎÏÔ ÃÏÖÅÒÅÄ ÒÁÐÉÄÌÙȢȱ 

(http://www.ncmsa.net/heterogr.htm)  

 

¶ Heterogeneous classrooms enhance the opportunity for diversification and 

differentiation.   By setting high expectations all students are encouraged to learn 

from and accept peers of different socioeconomic backgrounds and ages.  Diversity 

in demographics and ability levels will enhance the establishment and maintenance 

of the learning community. 

 

¶ Learning is maximized by integrating core curriculum.  Integrative curriculum is 

developed to maximize student interest reinforcing problem-solving skills across all 

subject areas.   

 

¶ There is too much learning to be done in the world for it not to be enjoyable.  

Students of the 21st century are more readily engaged by a non-traditional 

educational format.  Students begin to enjoy learning when given the opportunity to 

invest in the project requirements and product design.  Research supports hands-

on, project based learning that is integrated and of student interest.  

Developmentally, in order to initiate and facilitate their own learning, middle grade 

learners must visualize the relevance to their experiences. 

 

¶ Character development is an important aspe ct in the maturation of the student 

into a productive member of society.   Mustang Learning Communities will 

encourage students to become involved in the community through learning service 

projects and volunteer time to their school. 

 



Mustang Learning Community  

 

)Î ÔÏÄÁÙȭÓ ×ÏÒÌÄȟ ÓÃÈÏÏÌÓ ÁÒÅ ÃÏÎÓÔÁÎÔÌÙ ÁÎÁÌÙÚÉÎÇ ÄÁÔÁ ÁÎÄ ÅÖÁÌÕÁÔÉÎÇ ×ÈÁÔ ÃÈÁÎÇÅÓ ×ÏÕÌÄ 

facilitate improvement in student performance. After diligent research and visits to 

successful schools, Shoal River has developed the Mustang Learning Community concept. 

This concept incorporates successes evidenced at schools with similar populations as 

SRMS.  Teachers of the community will share an innovative vision, have passion and 

compassion, and will coach and guide rather than lecture. 

 The administration and faculty of Shoal River Middle School are committed to creating a 

rigorous and relevant curriculum that will actively engage students both academically and 

socially.  Technology rich, thematic units will revolve around questions students ask rather 

than a predetermined body of knowledge (This We Believe, p.21).  Learning will be project-

based with three tiers of instruction:  Acquisition, Application, and Simulation.  The 

learning communities will be multi-aged and heterogeneously grouped.   Students of all 

subgroups will be included proportionate to the SRMS general population.  Language Arts, 

Social Studies, Science, and Math Applications will be taught using integrative strategies 

through problem-based learning. 

Thematic unit lessons, called Quests, will provide broad areas of study based on a central 

idea or concern relevant to the student.  Based on streams at Brown-Barge Middle School, 

these learning adventures are determined from the results of student surveys and will be 

focused on NGSSS and Common Core Standards with real-world application.  Student 

surveys provide responses concerning personal, societal, career, and educational issues.  

Science and Social Studies essential questions will be the driving force of the Quest 

development.  Each learning community will be facilitated by four core teachers (L/A, 

Math, Social Studies, Science) who will work collaboratively in lesson study style to develop 

relevant, real-world lessons and activities.  Common planning will ensure each team the 

opportunity t o support and enrich the core areas through the integrative lessons.  The MLC 

schedule will be built with flexibility, allowing students the opportunity to do various 

activities such as conduct science experiments, write and re-write screen-plays, or create 

and build visual images complementing the thematic Quests. MLC teams will work together 

ÔÏ ÅÎÈÁÎÃÅ ÁÎÄ ÅÎÒÉÃÈ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÐÏÔÅÎÔÉÁÌȢ  

Ȱ%ØÐÌÏÒÁÔÉÏÎ ÉÓ ÁÎ ÁÔÔÉÔÕÄÅ ÁÎÄ ÁÐÐÒÏÁÃÈȟ ÎÏÔ Á ÃÌÁÓÓÉÆÉÃÁÔÉÏÎ ÏÆ ÃÏÎÔÅÎÔȱ ɉThis We Believe, 

p.20).  Middle schoolers, by nature, are adventuresome, curious explorers.  Research shows 

learning at this level is enhanced by hands-on application and the exploratory process.  The 

vision of MLC is to empower the learner to develop career-minded skills necessary to be 

successful in a global society.  Teachers will assist students in developing attributes sought 

by Fortune 500 companies (teamwork, problem solving, interpersonal skills, oral 



communication, listening, personal and career development, creative thinking, leadership, 

goal setting and motivation, writing).  Students who have demonstrated mastery in these 

skill areas will easily master middle grade curricula.  

 

Three Tiers of Learning  

Each Quest will be structured according to the three tiers of learning:  Acquisition, 

Application, and Simulation (Brown-Barge Middle School).  The initial teaching stage, 

Acquisition, will begin with the activation of background knowledge, research, and basic 

core principles related to the topic.  Teacher lectures will be limited and students will use 

inquiry skills to dig deeper into each Quest.  Teachers will continuously use informal 

assessments to evaluate mastery of the basic core skills.  Because some students may be 

performing below proficiency in certain core areas, teachers will be dedicated to 

individualizing instruction where necessary.  Peer mentors, students consistently 

performing at or above proficiency, will also be facilitat ing the success of lower performing 

students.  Creative problem solving, study skills, effective group interaction, and computer 

literacy are skills which students must possess in order to participate fully in any Quest.  

These skills, as well as the career attributes aforementioned, are learned and amplified as a 

natural consequence of participation in an integrated curriculum.  Also reflective of the 

ÔÁÓËÓ ÁÎÄ ÅÎÖÉÒÏÎÍÅÎÔ ÉÎ ÔÏÄÁÙȭÓ ×ÏÒË ÐÌÁÃÅȟ ÔÈÅÓÅ ÓËÉÌÌÓ ÁÒÅ ÉÎÔÅÇÒÁÌ ÔÏ ÔÈÅ -,# ÖÉÓÉÏÎȢ 

The Application Tier provides opportunity to use basic core skills, along with creative and 

critical thinking skills, to solve real-world problems ÒÅÌÅÖÁÎÔ ÔÏ ÔÏÄÁÙȭÓ ÓÔÕÄÅÎÔ.  Due to 

integration of core curriculum, each Quest demands varying degrees of involvement from 

social sciences, language arts, higher mathematics, natural sciences, visual arts, and 

performing arts.  The instruction at this tier employs a variety of teaching strategies 

including, but not limited to, computer driven instruction, independent learning, 

cooperative learning, peer teaching, research, and multi-media instruction and application.  

In addition, varied ÁÓÓÅÓÓÍÅÎÔ ÏÆ ÓÔÕÄÅÎÔÓȭ ÐÒÏÃÅÓÓ ÓËÉÌÌÓ ÁÎÄ ÕÎÄÅÒÓÔÁnding of content is 

conducted continuously throughout the Quest. 

The Simulation Tier is a service learning project or real-world product that culminates all 

of the knowledge gained in the previous tiers.  The simulations vary by Quest; however, 

they must all comply with three criteria.  First, opportunities for synthesis, analysis, and 

evaluation must be present.  Second, simulations are planned to impact or have 

implications beyond the school setting.  Last, opportunity must exist for students to 

express their ideas in ways that parallel the civic and social processes they will encounter 

in their competitive global world. 

 



Gradual Release of Responsibility 

Middle grades students are developmentally eager to express their concerns and needs in 

their academia. The structure of the MLC and the three tiers of learning will naturally lend 

itself to the implementation of the Gradual Release of Responsibility Model, endorsed by 

the Florida RtI Team. This model requires that the teacher, by design, transition from 

ÁÓÓÕÍÉÎÇ ȰÁÌÌ ÔÈÅ ÒÅÓÐÏÎÓÉÂÉÌÉÔÙ ÆÏÒ ÐÅÒÆÏÒÍÉÎÇ Á ÔÁÓËȣ ÔÏ Á ÓÉÔÕÁÔÉÏÎ ÉÎ ×ÈÉÃÈ ÔÈÅ ÓÔÕÄÅÎÔÓ 

assume all of the responsibilityȱ ɉ$ÕËÅ Ǫ 0ÅÁÒÓÏÎȟ ςππςȟ ÐȢ ςρρɊȢ 4ÈÅ ÇÒÁÄÕÁÌ ÒÅÌÅÁÓÅ ÏÆ 

responsibility  ȰÅÍÐÈÁÓÉÚÅÓ ÉÎÓÔÒÕÃÔÉÏÎ ÔÈÁÔ ÍÅÎÔÏÒÓ ÓÔÕÄÅÎÔÓ ÉÎÔÏ ÂÅÃÏÍÉÎÇ ÃÁÐÁÂÌÅ 

thinkers and learners when handling the tasks with which they have not yet developed 

ÅØÐÅÒÔÉÓÅȱ ɉ"ÕÅÈÌȟ ςππυɊȢ 4ÈÉÓ ÍÏÄÅÌ ÏÆ ÉÎÓÔÒÕÃÔÉÏÎ ÈÁÓ ÂÅÅÎ ÄÏÃÕÍÅÎÔÅÄ ÁÓ ÁÎ ÅÆÆÅÃÔÉÖÅ 

approach for improving writing achievement (Fisher & Frey, 2003), reading 

comprehension (Lloyd, 2004), and literacy outcomes for English Language Learners (Kong 

& Pearson, 2003).  

 

Opportunities will be provided throughout each Quest for students to assist in planning 

and implementing various aspects of the application activities. Students will be empowered 

to work toward governance of various aspects of their individual education.   They will 

gradually take responsibility for planning and building portfolios of academic success and 

sharing their work during the simulation with other students, parents, stakeholders and 

community members. The teachers become role models and coaches, their own passion for 

learning obvious; the students become risk-takers, emulating the passion seen in their 

coaches. 

Community Population  

MLC students are diverse in age, gender, academic ability, and learning style.  By working 

together in a truly diversified community, students will create a culture of acceptance and 

excellence without boundaries.  All students will be exposed to higher expectations, 

engaging in quality academic activities.  Inclusion in a developmentally responsive 

community will challenge and maximize student critical thinking skills.  Each team will 

represent the general population of SRMS in similar proportions.  "It is vitally important 

that we do not continue to separate, but that we bring together, into one community, 

individual strengths to ensure that our schools function at their highest level" (Spears, p. 

272). 

The application activities and culminating simulation will be greatly enhanced from having 

diverse groups collaborate.  By working together with varying learner styles and strengths, 

students will learn to rely on, as well as, assist their  team-members toward successful 

outcomes.  A major benefit of heterogeneous grouping is improved self-esteem and 

confidence, reducing the number of at-risk students leaving middle school.  Individual work 



will also be enhanced by heterogeneous groups.  Learning from and working with other 

students provides the opportunity for all students to interact and receive recognition for 

their individual contributions.  

 

 

Alignment to Charlotte Danielson’s Framework for Teaching 

Charlotte DanielsonȭÓ Framework for Teaching clearly outlines what both, the highly 

effective teacher and classroom, look like.   High effectiveness in domain one is evidenced 

by a teacher who displays an extensive knowledge of pedagogy, academic content, and 

students.  The teacher is aware of emerging research and facilitates rigorous, technology-

rich, engaging curriculum that is differentiated and assessed in a variety of ways.  Teachers 

of the MLC will create original, project-based curriculum that emphasizes real-world 

connections based on student interest and background knowledge.  Rubrics will be an 

integral part of clearly outlining expectations for students.  With the multi-age and 

heterogeneous demographic, differentiated instruction will be commonplace in the MLC 

classroom. 

Evidence of high effectiveness in domain two includes a culture of respect and rapport, 

teacher passion for the subject matter, students taking responsibility for their own 

learning, and seamless classroom routines and operation.  Students feel safe and take part 

in creating classroom expectations that enable a culture of learning.  Teachers utilize 

technology skillfully as appropriate to each lesson.  MLC curriculum is project-based 

allowing students to choose projects,  and show individuali ty and creativity while 

demonstrating standards mastery.  Using rubrics, Quest maps (project syllabus), and real-

world applications, students will articulate individual  learning goals and explain how the 

material is relevant and important.  Transitioning through the tiers of learning, students 

will be productively engaged at all times, assuming responsibility and accountability for 

individual and group products.  Students will ensure peers have access to learning at all 

times by aiding in the establishment of the MLC code of conduct.  

Components of domain three constitute the vital core of teaching ɀ the engagement of 

students in learning content.  These include clear and accurate communication, utilization 

of questioning and discussion techniques, feedback to students, and demonstration of 

flexibility and  responsiveness.  Evidence of high effectiveness in the MLC would be:  

administration of student surveys to determine interest; student connection between 

personal interest and Quest purpose; differentiated lessons to accommodate learning 

differences; interdisciplinary approach to relate interest to all core subject areas; H.O.T. 

questions and discussions in the application and simulation tiers; involvement of 



stakeholders to illustrate how Quests connect to real life; student input on product design; 

student portfolios; and student designed assessments. 

Teacher responsibilities outside the classroom are evidenced within the components of 

domain four.  Teacher practices include reflection of teaching, accurate record keeping, 

communication with families, contributions  to the school and district, professional 

development and growth, and demonstration of professionalism.  MLC teachers, by design, 

×ÉÌÌ ÈÁÖÅ ÑÕÁÒÔÅÒÌÙ ȰÓÈÏ×ȱ days, frequent family communication and interaction.  Parents 

will have a standing invitation to join the community for observation, interaction, and 

mentoring of students.  MLC common planning will enhance instructional reflection, 

professional growth, and collaboration. 

Stakeholders 

Young adolescent success is dependent upon genuine community involvement.   Schools 

who seek partnerships with stakeholders see benefits far beyond academic lessons and the 

classroom.  Business partnerships allow for apprenticeships, service learning projects, 

career awareness, and real-world relevance (This We Believe, p. 41).  At SRMS, our MLC 

students will participate in service learning projects in the school as well as the community.  

Products from Quest applications and simulations will be presented to area stakeholders 

ensuring mutual benefits to students, businesses, and the community.  Vital to the mission 

of the Mustang Learning Community, stakeholders will play a key role in the development 

of lifelong learners, responsible and productive citizens, and global competitors. 
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Brown-Barge Middle School (Public Magnet) 

Pensacola, Florida 

The School of Arts & Sciences (Public Charter) 

Tallahassee, Florida 



 



 


